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My background 
 Newcastle Polytechnic (B.Ed.) 

 12 years mainstream – Primary with high % SEND 

 Sunderland University (P.G.Dip. Psych.) 

 Percy Hedley School (2002) 

 Newcastle University (M.Sc.) – E.P. (2004) 

 Percy Hedley School – Teacher / EP / Deputy Head 

/ Associate Director / Executive Headteacher 

 Newcastle University (D.Ed.Psy.) – focusing on 

‘Mindset’ and the implications of  self  beliefs on 

learning behaviours 



Percy Hedley School 
 A non-maintained special school, part of  the Percy 

Hedley Foundation – a charity. 

 Pupils from 3 – 19 years with speech, language and 
communication difficulties (S&L) and/or cerebral 
palsy (CP).  

 Pupils attainment can vary from p1(i) – A level ‘A’ 
grade. 

 Pupils can join school in any year group and at any 
time during the year. 

 Teachers, therapists (SaLTs, OTs, Physiotherapists, 
E.P.) and SSAs work collaboratively in teams to 
meet increasingly complex needs. 



Background to iASEND 
 In 2005, three years of  PIVATS data existed in 

school but an analysis process did not…  

 I considered what was needed based on Ofsted 

data requirements at that time: 

 Whole school  

 Gender 

 Cohort (e.g. S&L difficulties / CP) 

 By subject 



But… 

 Other than for Ofsted, what was the point?  

 Were these categories actually useful? 

 What would be useful? 

So…I considered splitting children into groupings 
based on their primary disability (e.g. ASD, PD, 
PMLD etc)  

But… that assumes that labels are consistently 
applied and all children with that label  are 
affected in the same way… 

 



…that’s not true! 

So I considered the level of  difficulty in areas that 

would affect a child’s ability to access learning 

opportunities: 

 

 Cognition 

 Behaviour 

 Physical 

 Sensory 

 

 



Cohorts 
I defined levels of  difficulty in each domain and 

applied this to every child in school. 

 The categories are: 

 None 

 Mild 

 Moderate 

 Severe 

 Profound  



Split the data 

Every child in school was assigned 

categories for: 

 Gender (1, boy / 2, girl) 

 Department in school (1, S&L / 2, CE) 

 Cognition (0, 1, 2, 3, 4) 

 Behaviour (0, 1, 2, 3, 4) 

 Physical (0, 1, 2, 3, 4) 

 Sensory (0, 1, 2, 3, 4) 

 



Analysis… 

 Using SPSS, I analysed data using basic descriptors 

and non-parametric t-tests to demonstrate the 

significance progress for each cohort. 

 Results were described in words and error bars 

were used for graphical representation. 

 Data was split according to what was being 

considered (e.g. gender, cognitive ability). Later 

looked after children, class groups, ethnic minority 

and pupil premium were added as new categories 

(each category 1 = yes  0 = no) 



…over time 
Results by grouping pupils in this way allowed us to: 

 test new initiatives, (e.g. introducing a new 

phonics scheme);  

 address areas of  less progress (e.g. ICT or 

SSM);  

 consider our curriculum for specific groupings 

(e.g. S&L topic based approach); 

 gather evidence of  pockets of  outstanding 

practice and learn from what works best. 



Also… 

 I used p-scales project (Durham Uni) for 
benchmarking. Not perfect as this covers p1 – level 
4a and we have many pupils above 4a. 

 I used data to set individual, cohort and whole 
school targets. 

 A system to collate evidence and moderate teacher 
assessments was created (PLFs). 

 PIVATS were rewritten to be more objective and 
less wordy (I can… statements). 

 Progression pathways were used to consider 
progress across stages, (due to Ofsted 
expectations, not because it was useful or valid) 

 



Data is only part of  the 

picture 

 

Data 

Teaching 

and 

Learning 

Leadership 



However… 

 PIVATS and many other systems only really 
consider vertical progress.  

 Over time it became increasingly obvious that 
‘knowing’ something can be only ‘shallow 
learning’.  

 ‘Deep learning’ comes from applying 
knowledge and building understanding.  

 Deep learning and functional skills was not 
effectively captured by our PIVATS based 
system. 

 



Shallow and deep learning 



Vanishing levels… 

 Last year I considered a range of  existing 

systems (PIVATS, Caspa etc.) and the new 

National Curriculum. 

 I considered changes to Ofsted, the SEND Code 

of  Practice, The Children and Families Bill and 

our new status as a teaching school. 

 I knew that mainstream and special schools can 

struggle to provide meaningful pupil information 

for their pupils with additional needs – I  wanted 

a system to support if  possible.  





iASEND 

 Is an assessment, tracking and target 
setting system that provides schools, 
teachers, parents and researchers with 
information that reports on attainment 
and progress in real time.  

 It is a unified assessment solution, 
making use of  digital technologies, to 
support inclusion and equal 
opportunities for all.  



And… 
 By analysing pupil data in cohorts of  similar 

difficulty, schools will be able to compare the 

attainment and progress of  their pupils with a 

wider population of  pupils with difficulties of  

similar type and severity (benchmarking). 

 It links planning, assessment and data with real-

time tracking and short / mid / long term target 

setting. This supports high quality, targeted 

learning opportunities. 

 It captures both vertical and horizontal progress.  













Finally… 

 If  iASEND was used by a number of  schools, by 
analysing ‘like with like’ it would be possible to 
benchmark in a meaningful way for the first 
time. 

 This would also support R&D as there is no 
current idea of  ‘average’ progress or 
attainment for pupils with specific severity of  
difficulties.  

 Wide categories (e.g. ASD) don’t support 
drawing meaningful, valid conclusions as they 
lack specificity but assume homogeny.  



iASEND 
 Currently iteration number 2 – working with LCP 

who produced iTRACK 

 Schools can use it for one or all of  their pupils with 

additional needs 

 Data can be used to provide schools with 

benchmarking information (but with more 

refinement than RAISEonline) 

 Queries to Ian Campbell (ICampbell@lcp.co.uk) 

 





Rochford and iASEND 
 The removal of  the statutory requirement to assess 

pupils using P scales.  

 The interim pre-key stage standards for pupils 

working below the standard of  national curriculum 

tests are made permanent and extended to include 

all pupils engaged in subject-specific learning.  

 Schools assess pupils’ development in all 4 areas of  

need outlined in the SEND Code of  Practice, but 

statutory assessment for pupils who are not engaged 

in subject-specific learning should be limited to the 

area of  cognition and learning.    



Rochford and iASEND 
 A statutory duty to assess pupils not engaged in 

subject-specific learning against the following 7 

aspects of  cognition and learning and report this 

to parents and carers: responsiveness, curiosity, 

discovery, anticipation, persistence, initiation, 

investigation  

 Following recommendation 4, schools should 

decide their own approach to making these 

assessments according to the curriculum they use 

and the needs of  their pupils.  



Rochford and iASEND 

 Initial teacher training (ITT) and Continuing 

professional development (CPD) for staff  in 

educational settings should reflect the need for 

teachers to have a greater understanding of  

assessing pupils working below the standard of  

national curriculum tests, including those pupils 

with SEND who are not engaged in subject-specific 

learning.    



Rochford and iASEND 
 Where there is demonstrable good practice in 

schools, those schools should actively share their 

expertise and practice with others. Schools in need 

of  support should actively seek out and create links 

with those that can help to support them.  

 Schools should work collaboratively to develop an 

understanding of  good practice in assessing pupils 

working below the standard of  national curriculum 

tests, particularly across different educational 

settings. Schools should support this by actively 

engaging in quality assurance, such as through 

school governance and peer review.  



Rochford and iASEND 
 There should be no requirement to submit 

assessment data on the 7 areas of  cognition and 
learning to the DfE, but schools must be able to 
provide evidence to support a dialogue with 
parents and carers, inspectors, regional schools 
commissioners, local authorities, school governors 
and those engaged in peer review to ensure robust 
and effective accountability.  

 Further work should be done to consider the best 
way to support schools with assessing pupils with 
EAL.  



Next Steps at PHS 
 Using iASEND as the basis, we created a 

curriculum model based on our key drivers and 

what we believe our pupils need 

 The Key Drivers are: 

 Communication 

 Wellbeing 

 Functionality and Independence 

 



Curriculum 
 We created a curriculum model based on stages of  

learning (ASEND) and need 

 Pupils with CP have a curriculum delivered within 

the principles of  Conductive Education 

 Pupils with S&L difficulties have an ‘real world’ 

vocabulary based curriculum to support the 

development of  functional understanding (so 

pupils can apply their knowledge) 



Tracking 
 Using the information from the first year, we 

created a Pupil Information Tracking Wall which 

shows pupil pathways. 

 Over time this will reveal if  pupils exceed 

expectations or fall behind. 

 It also communicates exit routes and outcomes for 

school leavers 





 

Any questions? 


