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Policy Preface  
Northumberland Church of England Academy Trust is a Christian learning 
environment at the heart of its communities. We promote care and respect, and 
expect high standards in all aspects of our Trust life. 
 
As a Church of England Academy Trust, we aim to build communities clearly based on 
the Christian values of love, forgiveness and reconciliation, integrity and the unique 
value of each individual. We aim to build self-esteem, model conflict resolution, 
protect the weak and are committed to justice and compassion. Mutual respect and 
trust are central within the Academy Trust. 
 
This policy, and its associated procedures and protocols, is based on these key 
principles. 
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Bishop’s Primary School  
 
 

Learning Policy 
 

 

Rationale  
 
The learning Policy outlines the fundamental aims, which underpin learning and teaching at the 

campuses of Bishop’s Primary.  The key principle is that learning must have a high impact on pupil 

progress, which in turn will support future social mobility. The policy allows scope for creativity; 

trust in the professionalism of staff and helps to make workload manageable. 

 
Learning Policy Summary.  
To ensure all pupils make the best possible individual progress; we ‘inspire achievement and 
encourage compassion’, learning should be based on the cycle of assess, plan, teach, reflect.  
 
Assess 
 
Assessment has two purposes: firstly for pupils to act on feedback to help embed and use 
knowledge fluently; secondly to inform future planning and teaching. 

 Teachers must have a secure overview of the starting points, progress and context of all 
pupils. 

 Assessment must be primarily formative, may be selective, and must be clear about what 
pupils must act upon (next steps). 

 Assessment and feedback must be regular to check understanding and inform teaching 

 The marking code must be used as a tool to support literacy development, as appropriate 
 
 

Plan  
Planning is a process not a product.  It has one purpose: to enable high quality delivery which meets  
the needs of all pupils, so as to allow them to secure good levels of progress. 
 

 Teachers must be clear and precise about the knowledge/skills pupils are to learn, not 
activities to be completed.   

 Teachers must think ‘so why?’  Tasks, including homework, must be designed to facilitate 
learning and not keep pupils busy. 

 Long, medium and short-term planning should be available in each classroom or online. 

 Planning should reflect the sequence of learning, considering what has already been taught 
and what comes next. 

 Differentiation should be planned over time to ensure a Quality First approach which meets 
the needs of all pupils and groups and maximises the use of any additional adult(s) in the 
room. 

 Every class should have a class data sheet which informs planning. This is updated every data 
capture and includes SEND profiles and pupil premium. 
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Teach  
 
Teaching is a lifetime’s craft. “Every teacher needs to improve, not because they are not good 
enough, but because they can be even better.” (Professor Dylan Wiliam) 

 We are all teachers of literacy and numeracy.  The quality of both pupils’ and teachers’ 
language, such as in clear instructions and questioning, are significant determinants of 
progress.  Make the implicit explicit. 

 Teachers must be explicit about learning outcomes and key words. 

 Teachers must use approaches that help pupils integrate new knowledge into the long term 
memory and make connections that foster understanding. 

 Go with the learning: the ‘flow’ of great progress is more important than following a lesson 
plan. 

 All pupils must be working harder than the teacher over time and be able to use 
the key strategies. 

 Ensure that learning has impact, through checking that is incisive, systematic and effective. 
 
 

Reflect 
Teachers who explore their own teaching through critical reflection develop changes in attitudes 
and awareness which can benefit their professional growth as teachers, as well as improve the 
support they provide their pupils. 

 Reflection journals are given to all teachers as a tool for recording significant learning. 
 

 
Policy detail: Assess 
Assessment has two purposes: firstly for pupils to act on feedback to help embed and use 
knowledge fluently; secondly to inform future planning and teaching. 
 
1.  Teachers must have a secure overview of the starting points, progress and context of all 

pupils. 
 

A secure overview means: 
 
a. The information in the ‘data capture analysis sheets’ is understood. This includes: 

 Prior attainment data from EYFS or KS1 and GL assessment standardised age 
scores, if available. 

 How the pupil has achieved previously, along with any contextual information. 
 
b.   Understanding the pupil’s overall strengths and weaknesses and how they learn best 
 
c.  being  aware of the context of the class because 

 of the relationships that are formed within social and emotional needs 

 the liaison with the SENDCo where necessary. 
  
It is important that a pupil’s context rarely means adjustment of aspirations to their achievement. 
Sometimes there are events in a pupil’s life that makes it very hard to learn effectively.   
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Without a secure overview, it is impossible for classroom teachers to form the first wave of 
intervention and deliver ‘Quality First Special Educational Needs and Disability’ teaching. 
Assessment provides excellent feedback to the teacher as to whether pupils have learned what they 
have been taught. 
 
2.  Assessment must be primarily formative; may be selective, and feedback must be clear 

about what pupils must act upon (next steps). 
 
‘Primarily formative’ means that the focus of feedback must be showing pupils how they can 
improve.  A summative mark often means pupils spend their time comparing how they have done 
with their classmates and not on improving their mark.  

 
Feedback, which may be written or verbal, should direct pupils with what they should improve.  This 
will often be individual, but it may also be appropriate to give general feedback on common errors 
and misconceptions then ask pupils to review their own answers in this context.  This strategy helps 
to develop pupil independence as learners.  
 
 3.   Quality Feedback Strategy  
 
Teachers should check pupils’ understanding effectively.  Teachers may annotate books using 
coloured pens and subject to the marking code. 
 
When teachers identify any misunderstanding within the lesson, they will either give verbal 
feedback immediately, deliver a small group plenary quickly within the same day or a whole class 
starter the following day.  
 
Books may not be marked for all pupils but the teacher will record reflections of those pupils who 
have not meet the learning objective, and those pupils who have exceeded the learning objective in 
order to inform teaching. 
 
  
Acting on quality assessment  
 
The quality of assessment in books is only effective if:  
 

 Teachers allocate time for pupils to review their feedback and act upon it.  

 Teachers must check they have acted on feedback properly, and redo again if they have 
not. Do not accept sloppy or half-hearted work. 

 Teachers quality assure the improvements made to track progress over time. 
 

Pupils must be given time to respond to feedback and must be required to act upon the feedback.  
There should be a relentless focus on progress.  
 
Examples of improvements required of pupils may be: 

 Completing or improving the original task set 

 Improving the work to reach a target  

 Tackling an extension task to further improve knowledge, skills or understanding 

 To repeat process or apply it to another context  

file://///JB-SRV-JBDC-FS1/JBStaffHD$/melanie.hinson/Special%20Educational%20Needs%20and%20Disability
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4. Assessment and feedback must be regular 
 
If pupils’ work is assessed regularly, it means they get regular feedback and the opportunity to 
improve.  Assessment, as with homework, should be proportionate with age.  
 
If pupils do not engage with the feedback there is no impact.  Doing hours and hours of marking 
does not automatically mean this section of the learning policy is being followed. 
 
DfE guidance refers to marking rather than assessment, but the following points are a helpful guide: 
 

Embedding 
Effective Marking 

DfE Workload Principles 
 

Meaningful Marking varies by age group, subject, and what works best for the 
pupil and teacher in relation to any particular piece of work. Teachers 
are encouraged to adjust their approach as necessary and trusted to 
incorporate the outcomes into subsequent planning and teaching. 

Manageable Marking practice is proportionate and considers the frequency and 
complexity of written feedback, as well as the cost and time-
effectiveness of marking in relation to the overall workload of 
teachers. This is written into any assessment policy.  

Motivating Marking should help to motivate learners to progress. This does not 
mean always writing in-depth comments or being universally positive: 
sometimes short, challenging comments or oral feedback are more 
effective. If the teacher is doing more work than their learners, this 
can become a disincentive for learners to accept challenges and take 
responsibility for improving their work. 
 

Source: DfE Workload Report (March 2016)  
 
 
5. Our marking code must be used as appropriate  
 

Marking Code 
Extended writing Other written work 

(Science, Topic, English) 
Maths 

Greens: 
Any successful elements in 
written work 
Highlight LO 
Green C next to LO when 
corrected. 
Record support if given (ratio 
and level H M L) 
 
Pinks: 
=   Capital letters 
ᴧ    Missing word (Y3, 4 –ad or 
aj) 

Greens: 
Any successful elements 
in written work 
Highlight LO 
Green C next to LO when 
corrected. 
Record support if given 
(ratio and level H M L) 
 
Pinks: 
. incorrect 

Greens: 

Tick-  
Highlight LO 
Green C next to LO when 
corrected. 
Record support if given (ratio 
and level H M L) 
 
Pinks: 
. incorrect 
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o Missing or incorrect 
punctuation 
//   New paragraph 
Sp  Spelling 
 
Purple box (polishing): 
Draw a coloured box around a 
section to be rewritten: 
Year 1 – one sentence 
Year 2 – multiple sentences 
KS2 – paragraph 
 

 
 

Policy detail: Plan  
 
The purpose of planning is to enable high quality teaching in order to meet the learning needs of all 
pupils. Effective planning ensures that pupils are taught concepts and skills in a sequential order 
that enables them to make useful connections and not misapprehensions. The steps required for 
successful lesson planning should be: 
 
1. Where are the pupils starting from? Assessment of previous work is essential to identify this. 

 
 

2. Where are they to get to? Be clear and articulate about the powerful knowledge to support 
deep, rich learning; ensure the endpoint answers the enquiry question. Tasks, including 
homework, must be designed to facilitate learning and not keep pupils busy. 
 

3. How will you know when they are there? Consider the outcomes from the pupils and what will 

indicate that they have made the learning gains planned for. Ensure pupils can retain and 

develop deeper understanding of concepts which will enhance their capacity to use the concepts 

in their own thinking. 

 
4. How can you best help them get there? After planning, always check that the tasks are supporting 
the delivery of learning and whether there is a more efficient route of doing it. Breaking down the 
learning can often reveal skills or knowledge they have to acquire which need to be taught. 
 
There is no specific planning format for short or daily planning for staff to use. Staff may use 
alternative forms of planning, which are aimed at reducing workload while planning effectively.  
 
A plan should always be considered as a scaffold and never as a straightjacket. The most effective 
teachers tune in to the emerging learning needs of their pupils throughout the lesson and adapt 
their teaching accordingly.  
 
Medium and long term planning 
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All teaching staff should have evidence of a detailed long term in the agreed Bishop’s format.   This 
should form part of the review of a lesson observation in the campus M&E calendar. Medium and 
longer term planning should typically indicate: 
 

 Learning outcomes  

 Evidence of following the full National Curriculum 

 Links to previous learning to show continuity (evidence to show lessons are linked and 
that understanding and knowledge are being developed over time / evidence of regular 
assessments) 

 Homework to be project based, with the expectation that all pupils work on a project 
over an extended period to time allowing them to investigate and respond to an 
authentic, engaging, and complex question, problem, or challenge. Access to resources, 
and time during and after school hours, will be given for some pupils. 

 Agreed powerful knowledge and end points.  
 
 
Success Criteria  
 

1. Before a piece of assessed work is undertaken, it must be made clear to pupils what is 
being assessed through success criteria. 

2. Pupils must understand what they need to do in order to be successful.  Feedback can 
then make reference to the success criteria. 

3. Pupils should be made aware of subject specific common errors; the classroom teacher 
should plan for pupils to practise these areas before they are assessed. 

 
 
Homework   
 
Homework is part of curriculum planning and is an extension to the pupils' learning day and 
contributes to raising achievement. Homework is also an opportunity for pupils to develop their 
ability to work independently, to research and to extend their learning. 
 
Homework can consist of an extended project to be completed over a defined period of time.  
 
All pupils are expected to read for at least 15 to 30 minutes at home each day, exclusive of 
homework set. They are also expected to practise their times tables. 
 
 
Differentiation  
 
Differentiation should be planned over time to ensure a Quality First approach which meets the 
needs of all pupils and groups and maximises the use of any additional adult(s) in the room. 
Guidance on deploying Learning Support staff is here (this should be a link to the guidance) 
Quality First: The greatest impact on learning is the teacher and the quality of teaching. High quality 
teaching, including appropriate differentiation, is the first wave of intervention. 
 
The second form of differentiation is assessing pupils’ work and planning lessons with thought, 
adapting planning to the needs of individual pupils and groups in the lesson.  This can be one of the 
most challenging aspects of teaching. It is therefore important that all teachers adapt a 

file://///JB-SRV-JBDC-FS1/../School%20Review%20&%20CPD/Learning%20Policy%20and%20Resources/TA_RecommendationsSummary.pdf
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‘differentiation over time’ approach rather than attempting to meet the needs of individual pupils 
in one-off lessons through time consuming methods. This is not sustainable, nor effective on teacher 
workload and productivity. 
 
Examples of Differentiation Strategies 
 

Partner work By outcome 

Questioning – progression, number, style By support 

Assigning roles in group work Model answers 

Choice of tasks based on starting points Writing frames 

Order of tasks Timings 

Extension tasks Difference source materials 

 
 
 
 
Classroom Routines 
Effective classroom routines are essential to ensure that there is no wasted time. This includes a 
flying start, with pupils purposeful from the beginning, appropriate pace for the intended learning.  
Good classroom routines should include: 
 

1. Meeting and greeting at the beginning of the lesson so that the lesson gets off to a flying 
start 

2. No opportunities for wasted time - starter activities on entry to the classroom  
3. Consider the amount of ‘teacher talk’ time. 
4. Little or no copying; lesson objectives can be copied quickly 
5. Time efficient methods, e.g. cutting and pasting can be very time-consuming. 
6. Consider the transition from one activity to the next. 
7. Check learning effectively and avoid wasting time on things already learned. 
8. Use strategies for developing long term memory and retention 
9. Some ‘unallocated’ lessons to address gaps identified by the assessment. 
10. Efficient use of time: be aware of work that expands to fill the available time 
11. Use timings for activities and parts of activities 
12. Appropriate pace, depending on what you want them to learn and the activity in hand. 
13. Daily story time 

 
 

Policy detail: Teach 
 
1. Teachers must be explicit about learning outcomes and key words 

 

Pupils must know the knowledge and skills needed to learn and the language they are expected to 
understand and use.  
Learning outcomes and key words should be introduced where appropriate within the lesson and 
referred to throughout the lesson, particularly at the end.  
 
 
Sophisticated variations of being explicit that can aid learning include: 
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 Asking for a reminder of the previous lesson’s learning outcomes and key words, the 
class then speculates what they will be this lesson. 

 Completing the first activity, then ask the class what they think the learning outcomes 

are. 

 Teach the entire lesson and then ask pupils what they think the learning outcomes were.     

Importance of developing vocabulary acquisition: Key words mentioned at the beginning of the 
lesson and never again serve no purpose. If high expectations are represented in the teacher’s 
language, at least some of the keywords will not be commonly understood by the class and will play 
a very significant role in the lesson. It is a high level teaching skill to be able to build a lesson around 
one or two keywords. By definition the number of keywords should be small, no more than two or 
three per lesson. 
 
2. Go with the learning: the ‘flow’ of great progress is more important than following a lesson 

plan. 

 

“Go with the learning” means teachers have the freedom to teach and veer off from lesson planning 
when necessary to ensure learning takes place. It is about valuing teachers who intuitively recognise 
whether pupils have learned what they have been taught and adjust the lesson accordingly, 
particularly when misconceptions become apparent. This freedom is far more important than 
following an over-detailed plan. This still means that planning needs to be thorough, otherwise there 
is nothing to veer away from.  
 
Lessons do not always work out the way they were intended. Sometimes knowledge and skills do 
not embed; tasks need to be shortened/lengthened or done in a different order. The point of a 
lesson is to maximise learning, not deliver the plan. ‘Go with the learning’ ensures ‘flow’ in the 
delivery of teaching and of learning. 
 
3. All pupils must be working harder than the teacher, over time and be able to use the key 

strategies 

 

Ultimately it is the pupils who have to perform in the classroom, during assessment, the job 
interview and in their working lives. Your pupils must have the expectation that during your lessons, 
they will think and work hard for sustained periods and achieve excellence. This does not mean that 
whole class teaching is discouraged, or that you are expected to be a facilitator but over time the 
pupils must work harder than you. 
 
Your planning is key, particularly the lesson structure and how you adapt longer tasks while 
teaching. The start of the lesson can set the tone. All pupils must be personally greeted when they 
arrive at school with activities ready for learning. When new to teaching or a new class you may well 
feel for some time as though you are the person working the hardest. It should be your ambition to 
reverse that. This is a key part of pupil self-regulation.  Do not pander to it, challenge it. Teach the 
learning behaviours you want to see. 
 
 
 
4. Ensure that learning is embedded, through checking that is incisive, systematic and effective 
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If learning is planned for, teachers should be able to gauge if learning has taken place. However, it 
is vital, that teachers can confidently and accurately use teaching techniques to gather a secure 
overview as to whether learning has embedded or not. All teachers should be confident to test 
whether learning has embedded using systematic and incisive techniques, frequently based on 
questioning. 
 
Avoid making the assumption that teaching something means it has been learned.  Feedback is 
absolutely essential to ensure pupils make strong progress over time. Every teacher has had the 
experience of writing the same comment in every book or seeing the same mistake, because 
learning was not checked effectively. 
 
Ensuring learning embeds begins with your planning. If you have planned your lesson so that 
independent learning is sustained, this enables you to get around the room and monitor progress. 
 
 
5. Remember that we are all teachers of literacy and numeracy 

 

Literacy underpins the curriculum by developing pupils’ abilities to speak, listen, read and write for 
a wide variety of purposes. The quality of both pupils’ and teacher’s language, such as in precise 
instructions and questioning, are significant determinants of progress. Make the implicit, explicit. 
 
 
Communication  
Pupils must know and acquire new vocabulary to access the curriculum. Teachers must teach pupils 
to use language precisely and coherently.  Pupils should be able to listen to others, and to respond 
and build on their ideas and views constructively.  
 
Listening to stories is essential for developing the vocabulary and grammar around written 
language. Story time is regarded as special; the books are selected with thought and the session 
occurs on every teacher’s daily timetable.  
 
Oral rehearsal in preparation for writing tasks is essential. The opportunity for pupils to rehearse 
their writing by discussing their ideas with a partner or small group in standard English, not only 
improves their content, but their literacy. Key Strategies such as Think-Pair-Share, talking partners, 
group discussions and presentations can provide pupils with an opportunity to practice what they 
will write. It can also be useful for pupils to ask themselves or each other questions that require 
making connections between ideas and to elaborate answers beyond one word. 
 
Teachers must use strategies to teach learners how to participate orally in groups and in the whole 
class, including: using talk to develop and clarify ideas; identifying the main points to arise from a 
discussion; listening for a specific purpose; discussion and evaluation. 
 
 
Reading 
 
Pupils are taught to read using synthetic phonics.  All teachers use pure sounds to support and 
develop blending and encoding skills, ensuring most pupils can read by the end of KS1. Where a 
pupil has not met the expected attainment in phonics by the end of year one, their needs are 
carefully mapped and met. 



Learning Policy   Page 11 of 12 
Next Review: September 2022 

  
Pupils are expected to practise their reading on a regular basis in order to develop fluency and 
accuracy. This includes sending phonically matched books home at the early stages of reading to 
celebrate reading success.  Pupils should be trained to change their own books to promote 
independence and choice as soon as possible.  Teachers should listen to pupils and track their 
progress, particularly for pupils who have a home without routines.  
 
Pupils will be taught reading skills, including inference skills in lessons.  This may occur in small group 
reading lessons equipped with a straightforward set of reading comprehension strategies. Teachers 
model, then help pupils learn to guide group discussions using four strategies: 

 summarising 

 questioning 

 clarifying 

 predicting 
 

KS2 Inference lessons will follow the Leicester model and may be a discrete lesson. 
 
Pupils are expected to use the library on a regular basis, develop good borrowing habits and 
appreciate the joy of reading a book of their choice.  
 
 
Writing 
RWI techniques such as ‘hold a sentence’ or modelling are key teaching strategies that, when 
coupled with high expectations, support pupils to make maximum progress. By using a 
metacognitive approach around grammar and punctuation, and explaining or demonstrating to 
pupils what is expected of them, pupils are better able to respond effectively to tasks. 
 
It is particularly important that this strategy is used when expecting pupils to complete any form of 
extended writing. 
 
Presentation 
 
In KS1, the learning objective and date are expected to be on stickers until pupils are able to write 
at speed and are able to write it independently. The long date is to be written in every book, except 
Maths and Science where the short date will be used. The handwriting script follows the Nelson 
Handwriting scheme. Worksheets are to be trimmed and stuck in neatly; if they are double-sided 
they are to be stuck in with sellotape. Labels on books should be printed, in colour, with pupils’ 
names spelled correctly. Pencils should be sharp. When mistakes are made, pupils are to use a 
rubber to rub out carefully. 
 
In KS2, pupils follow DUMTUM - Date, Underline, Miss a line, Title, Underline, Miss a line, The long 
date is to be written in every book except Maths and Science, where the short date will be used. 
(Extended pieces of writing may have a short date when written over a series of days.) The 
handwriting script continues to follow the Nelson Handwriting scheme. Black pens to be used once 
a neat and joined style is mastered. Pupils’ edits should be in purple polishing pens. Worksheets to 
be trimmed and stuck in neatly; if they are double-sided, they are stuck in with sellotape. Labels on 
books should be printed, in colour, with pupils’ names spelled correctly. No tippex. When mistakes 
are made, one straight ruler line to go through the incorrect word. 
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Numeracy 
 
We are all teachers of numeracy. Numeracy includes significant aspects of what is taught in 
mathematics but also includes the ability to use numbers and solve problems in other subjects and 
in real life. A strong mathematical grounding is beneficial for a wide range of subjects, including the 
STEM subjects (Science, Technology, Engineering and Mathematics) but also financial education, 
geography, computing, art, PE etc. 
 
When you are teaching something numeracy related, you should make it explicit you are doing so, 
to enable learners to see the relationships between subjects. 
 
Numeracy includes: 
 

reasoning problem solving decision making shapes 

use of space measures calculations data handling 

 
… as well as anything which is taught within the mathematics curriculum. 
  
Calculation 
 
In Bishop’s Primary School we follow the planning and principles outlined by White Rose Maths. To 
develop understanding we use a concrete, pictorial then abstract model which builds a strong 
foundation for learning. We ensure conceptual variation, meaning we ask the same type of question 
in a number of different ways. Maths lessons aim to build fluency in skills so they can be applied to 
new contexts. 
 
Planning aims to constantly build on prior learning and reuse skills in new contexts. In order to 
master skills pupils are encouraged to look for patterns and make connections. Mathematical 
problem solving is at the heart of our approach. Pupils are encouraged to identify, understand and 
apply relevant mathematical principles making connections between different ideas. 
 
While different strategies and methods are used in each year group these are planned in such a way 
that by the end of primary pupils are able to use formal written methods for the four rules of 
number. It is not the case that new methods are taught each year, rather that the concept is 
developed further year on year. 
 
In mathematical discussion, pupils are expected to use the correct mathematical terminology and 
justify answers. Pupils should be able to say not just what the answer is, but how they know it is 
right, to be able to explain and justify. We challenge through depth, as opposed to acceleration onto 
new content. 
 


