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Marking and feedback
In my current school marking is often raised as an issue with teachers 
marking between 60-120 books a night.

Marking is a hot topic due to the intense workload for teachers, but more 
importantly raises the issue of the actual impact it has on the students. 

The question of effectiveness of marking has been raised and researched 
by many academics in the past. With a reoccurring reminder that OFSTED 
do not expect or demand frequency of marking.  

Ofsted, School Inspection handbook. Updated March 
2018.



Observation
Written marking:
• Time consuming ( number 1 issue)
• Sometimes effective
• Often ineffective ( if could not do it in the lesson cannot 

do it independently the next day in response to teacher 
marking)

• Points out negatives rather than praises 

Verbal feedback/live marking
• Addresses  issues on the spot
• Praise given for positives
• Allows the child 1-1 constructive criticism
• Instant impact
• Live AFL

• Difficult to address all children in one lesson



How effective is marking and 
feedback?



Background research

Michael Ronayne, a Director of the College of Public Speaking , carried 
out a study of marking and feedback as he had particular interest in the 
psychological aspects of communication. 
In his case studies he found that there were 5 types of written comments 
identified  : 
Organisational 5%
Encouraging 20%
Constructive 17%
Think 48%
Challenging 9%
Interestingly, he discussed the findings with the pupils, 1/3 of them recalled 
the correspondence when shown their work. Some pupils misunderstood 
comments, some did not recognize praise when it was given, others did not 
know how to respond to ‘brief’ comments and most recalled the lengthy 
comments related to the learning objective.



Background research
Verbal feedback
In one of the 8 case studies, he observed a teacher who gave individual 
verbal feedback at the front desk as he
returned each pupil’s work.
In those feedback sessions, the points made orally were relevant to the 
individual’s response to the task, and related
precisely to each learner’s starting point.
He found that in 60% of cases there was a correct match between what 
was said and what the pupil thought was said. Much less misinterpretation. 

Potentially, this has
implications for future practice. 



What next?
I plan to focus on set groups in each lesson and give live, 
constructive, specific verbal feedback to individuals to 
accelerate learning.

When marking I will keep a log of specific children who 
will benefit from verbal feedback rather than written to 
progress. 

I will refrain from writing lengthy organisational 
comments, general praise or encouraging comments and 
address/celebrate these as a whole class.


