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National Curriculum Aims - 2014 

Language and Literacy 

Teachers should develop pupils’ spoken language, reading, writing and vocabulary as integral aspects of 
the teaching of every subject. English is both a subject in its own right and the medium for teaching; for 
pupils, understanding the language provides access to the whole curriculum. Fluency in the English 
language is an essential foundation for success in all subjects.   

Spoken Language 

Pupils should be taught to speak clearly and convey ideas confidently using Standard English. They 
should learn to justify ideas with reasons; ask questions to check understanding; develop vocabulary and 
build knowledge; negotiate; evaluate and build on the ideas of others; and select the appropriate register 
for effective communication. They should be taught to give well-structured descriptions and explanations 
and develop their understanding through speculating, hypothesising and exploring ideas. This will enable 
them to clarify their thinking as well as organise their ideas for writing.   

Reading and Writing 

Teachers should develop pupils’ reading and writing in all subjects to support their acquisition of 
knowledge. Pupils should be taught to read fluently, understand extended prose (both fiction and non-
fiction) and be encouraged to read for pleasure. Schools should do everything to promote wider reading. 
They should provide library facilities and set ambitious expectations for reading at home. Pupils should 
develop the stamina and skills to write at length, with accurate spelling and punctuation. They should be 
taught the correct use of grammar. They should build on what they have been taught to expand the range 
of their writing and the variety of the grammar they use. The writing they do should include narratives, 
explanations, descriptions, comparisons, summaries and evaluations: such writing supports them in 
rehearsing, understanding and consolidating what they have heard or read.   

Vocabulary Development 

Pupils’ acquisition and command of vocabulary are key to their learning and progress across the whole 
curriculum. Teachers should therefore develop vocabulary actively, building systematically on pupils’ 
current knowledge. They should increase pupils’ store of words in general; simultaneously, they should 
also make links between known and new vocabulary and discuss the shades of meaning in similar words. 
In this way, pupils expand the vocabulary choices that are available to them when they write. In addition, 
it is vital for pupils’ comprehension that they understand the meanings of words they meet in their reading 
across all subjects, and older pupils should be taught the meaning of instruction verbs that they may meet 
in examination questions. It is particularly important to induct pupils into the language which defines each 
subject in its own right, such as accurate mathematical and scientific language.   
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Stanhope’s Aims 

 To promote a positive attitude to all areas of language and literacy, by developing 

confidence, enthusiasm and independence for all children in reading, writing, speaking and 

listening. 

 

 To develop a balance of engaging, systematic teaching styles and independent, personal 

target setting to prepare children to meet the demands of everyday life through excellent 

language, communication and interpersonal skills. 

 

 To promote an approach which strives to improve the children’s understanding and 

independent use of all areas of language. This begins with a firm grounding in the basic 

skills of reading, spelling, handwriting and spoken and written language structure. 

 

 We consistently strive to improve standards in writing for all pupils by regularly providing 

both verbal and written feedback - highlighting when pupils have done well and suggesting 

next steps to further their progress. 

 

 To develop a love for books and a positive reading and writing culture across the whole 

school. 

 

 All staff at Stanhope will model a high standard of spoken language encouraging all pupils 

to speak clearly and confidently in a variety of situations and subjects.  In English and other 

subjects, staff will develop the vocabulary of pupils and continue to build on knowledge 

already gained. 
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Phonics 
 
At Stanhope, we put phonics at the heart of reading.   
 
The National Curriculum says that pupils should be taught to “apply phonic knowledge and skills as 
the route to decode words”. The books they practise with at the earliest stages should “not require 
them to use other strategies to work out words”. We also understand the need for children to learn 
to read common exception words (‘tricky words’) quickly and efficiently to speed up their decoding 
and increase their fluency. 
 
These essential skills are introduced in the Early Years Foundation Stage using the Phase 1 
Letters and Sounds to promote auditory awareness, sound discrimination and voice sounds, 
rhythm and rhyme and this is built upon in Reception, using the synthetics phonics programme 
Read Write Inc (RWInc).  Daily RWI phonics sessions are taught in Foundation Stage 2 and Year 1 
and this is a detailed and systematic programme for teaching phonics skills, with the aim of the 
children becoming fluent readers.  The sessions in reception introduce sets 1 and 2 sounds 
throughout the year encouraging children to segment orally and blend.  Phases 2, 3 and 4 of the 
letters and sounds programme are used to support RWInc giving the children a multi sensory 
holistic approach to learning that encompasses different learning styles. 
 
Year 2 continues with the RWInc programme for those children who did not pass the Phonics 
Screening Check and also integrates RWInc into the No Nonsense Spelling Programme to further 
enhance children’s knowledge within Phase 5 and 6 of Letters and Sounds. 
 
We begin by making sure that pupils can sound and blend unfamiliar printed words quickly and 
accurately using phonic knowledge. 
 
To record the progress in the Early Years Foundation Stage and Years 1 and 2, we use 
www.phonicstracker.com and use this as formative assessment (allowing for immediate 
intervention and bespoke homework for individuals) and to create termly progress reports for each 
child.  This allows us to be reactive and proactive in our teaching. 
 
 
 

 
  

http://www.phonicstracker.com/
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Reading 
 
We actively encourage children’s interest in books by creating an inviting atmosphere in which to 
read and provide a wide range of different reading material available.  This is reflected through 
appropriate care, treatment and storage of books.  All classrooms provide a range of age 
appropriate and level appropriate high quality texts, which children can read regularly within a 
designated class time.  Children regularly hear good modelling from staff members through sharing 
of a class novel.  Pupils experience a variety of texts and are taught to appreciate a range of 
styles, genres and themes, including those of other cultures and opportunities for cross-curricular 
work is taken. 
 
Pupils receive the age appropriate teaching of reading skills: 
 
FS1/2 – Daily Letters and Sounds/Read Write Inc./Floppy Phonics home reading books/Big 
Books/Guided Reading 
KS1 – Daily Read Write Inc./Guided Reading through class books and RWInc (fiction/non-
fiction)/Big Books 
KS2 – Daily Guided Reading Sessions/Discrete reading comprehension lessons/Class novel 
 
Questioning within guided reading and reading comprehension lessons focus on reading fluency, 
linguistic knowledge and knowledge of the world, themes and conventions, comprehension, 
inference and language for effect. 
 
Stanhope Reading Challenge 
 
All children from FS2 – Year 6 take part in the Stanhope Reading Challenge which is a passport 
style booklet encouraging them to read at least 4 times per week (signature from parent/staff 
member who hears the child read.)  On completion of the whole passport, the children receive a 
reward at the end of the year. 
 
Home Reading Scheme 
 
FS2 Floppy Phonics/Oxford Reading Tree 
KS1 - Oxford Reading Tree 
KS2 – Oxford University Press - Tree Tops (Mixture of fiction/non-fiction/classics/graphic novels) 
 
 
Achieve 3000 
 
Children in years 5 and 6 use Achieve 3000 to develop their comprehension skills as well as 
developing their inference and deduction skills.  Children complete written tasks based on a text 
(Thought question).  Termly assessments are completed by the children to assess whether they 
are working at the correct level for their reading age. 
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Other Opportunities for Reading 
 

 All pupils are offered the opportunity to attend the yearly book fair.  
 

 Scholastic Book Club catalogues are regularly given out to encourage new book 
purchases. 

 

 Pupils from FS – Year 6 have access to the school library and are encouraged to change 
their books regularly.  Foundation Stage 1 invite parents/carers in on a weekly basis to 
change books with their children. 

 

 Stanhope will be proactive in joining in with National Reading events such as World Book 
Day, Shakespeare Week and Roald Dahl Day to encourage children’s enjoyment and 
participation in discussions around reading and authors.  
Author visits are also arranged. 

 

 http://readingeggs.co.uk/ – Children are encouraged to use the 
Reading Eggs online reading programme to practise 
comprehension skills and read texts from the online library.  
They can also access this programme at home using logins 
provided by school.  

 
 
 

 Parents and carers are also made aware of 
the 200+ free ebooks from 
https://www.oxfordowl.co.uk/for-
home/reading-owl/library-page. 

 
 
 
 
 
 
 
 

 Children from Y1-6 use the Collins Treasure House Comprehension activities to 
learn/practise their comprehension skills. 

  

http://readingeggs.co.uk/
https://www.oxfordowl.co.uk/for-home/reading-owl/library-page
https://www.oxfordowl.co.uk/for-home/reading-owl/library-page
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Writing 
 
Key Principles of Teaching Writing. 
 
We believe that in order to create accomplished writers we must: 
 

 Teach children to think like a writer – We help children to learn to do this by modelling the 

thought process involved in writing and support the children to make conscious decisions 

about their writing. 

 

 Teach children about the writing process – We promote the PLAN – DRAFT – EVALUATE 

– EDIT/REDRAFT approach.  We believe that writing is a process and not just an end 

product. 

 

 Focus on spelling and handwriting to give children fluency – We believe that if children are 

proficient in these elements, they can concentrate on thinking about what to write rather 

than how to write it and therefore we provide discrete lessons in handwriting and spelling. 

 

 Must provide inspiration and purpose – We want to inspire our children to write by providing 

the opportunities to write for real purposes, write based on real events, using multimedia 

resources and writing about something they are interested in. 

 

 Must provide opportunities for children to emulate great writing – We understand the 

importance of giving children the opportunity to analyse high-quality texts, both classic and 

contemporary and this means they can see how language is used for specific effects. 

 

 Understand the importance of talk in becoming a competent writer – We believe that good 

teachers of writing encourage children to switch to Standard English in order to write 

grammatically correct English. 

 

 Understand that children become better writers by writing lots (and thinking about their 

writing) – We provide our children with plenty of opportunities to produce extended pieces 

of writing. Children need to write for a variety of audiences and purposes. Extended writing 

can occur in many different ways across the timetable. 

 

 Understand that grammar and punctuation are crucial for communication – We understand 

that a good command of grammar and punctuation gives children control over their written 

language, enabling them to communicate effectively and we teach these skills both in 

discrete lessons and within English lessons.  Please see the Stanhope Primary Grammar 

Scheme of Work for coverage (July 2016). 

 

 Understand that vocabulary development is crucial - With focused support, we support our 

children in building a good vocabulary.  We constantly introduce our children to new 

vocabulary by focusing on a word of the week and reading more challenging texts, 

discussing new vocabulary in context. 

 

 Understand that quality feedback is how children improve their writing – We understand 

that effective feedback is essential, both oral and written, is how children learn to be better 

writers. Meaningful, formative feedback should be focused on improving children’s work, 
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giving children clear advice on how to improve. Oral feedback might be delivered through 

simple prompts, suggestions and advice, or through questions to make a child think about 

his or her writing. Successful written feedback should focus on the learning objective for the 

piece and be clear and actionable. 

 

The most important aspect of any feedback is that, to make it meaningful, the children have 

the opportunity to act on and use it to improve their writing. This is why feedback is 

probably most useful at the draft stage, when the class have an opportunity to edit or 

redraft their work in the light of assessment.  We regularly provide opportunities for children 

to respond to feedback. 

 
 
 
 
 

Writing in the Early Years Foundation Stage (EYFS) 
 
Children begin their journey towards writing by making marks.  In the EYFS, children are given lots 
of opportunities to mark make using a variety of media and materials both indoors and outdoors on 
a small and large scale.  Children are given opportunities on a daily basis to engage in ‘dough 
disco’, ‘squiggle wiggle’ and other activities developing their gross motor skills. 
 
Fine motor control is promoted through finger gym activities, developing dexterity, strength, 
dominant hand and good pencil control.  Handwriting develops as children improve control over 
their bodies.  Children learn to write in the EYFS through a combination of adult-directed activities 
and child-initiated play.  Children are taught to write their own name, often their first words, when 
they are physically ready. 
 
In reception, the children are taught individual letter shapes and formation through the RWI 
sessions.  
 
Children are encouraged to be 
independent creative writers with a ‘have a 
go’ attitude in their independent play using 
all of the areas in the foundation stage 
unit.  All practitioners in the unit foster and 
celebrate early mark making with children 
encouraged to make signs and labels with 
children’s work displayed throughout the 
setting.  
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Spelling 
 
The importance of spelling in the curriculum 
 
Learning to spell is tremendously useful if we want children to become confident writers.  When we 
ask children to write, we are asking them to call upon many skills and children who struggle to 
spell, may find it difficult to organise their thoughts to produce a high quality piece of work.  It is 
also true that children will be inclined to limit their vocabulary choices if they have limited spelling 
skills. 
 
At Stanhope, we believe that providing our children with the spelling strategies to enable them to 
be confident and more adventurous in their word choices is essential.  To enable this, each 
classroom has displayed, year group appropriate support and lessons are carefully planned to 
ensure that every child is given the best opportunities to develop their spelling skills. 
 
The teaching of spelling (Progression) 
 
In accordance with the statutory requirements of the National Curriculum, the following will be 
taught: 
 
EYFS 

 all letters of the alphabet and the sounds which they most commonly represent   

 consonant digraphs and the sounds which they represent   

 vowel digraphs which have been taught and the sounds which they represent   

 the process of segmenting words into sounds before choosing graphemes to represent the 
sounds   

 words with adjacent consonants   

 

Year 1 

 Revision of Reception work 

 Vowel digraphs and trigraphs: ay oy oi ee a-e 

 Common exception words 

 Vowel digraphs and trigraphs: oo oa oe ou 

 The sounds /f/, /l/, /s/, /z/ and /k/ spelt ff, ll, ss, zz and ck  

 The /ŋ/ sound spelt n before k 

 Vowel digraphs and trigraphs: ar ir ur ow ue ew 

 Vowel digraphs and trigraphs: or ore aw air ear are 

 Awareness of compound words 

 Vowel digraphs and trigraphs: ai i-e o-e u-e ie igh -tch  

 The /v/ sound at the end of words  

 Adding s and es to words (plural of nouns and the third person singular of verbs)  

 Adding the endings –ing, –ed and –er to verbs where no change is needed to the root word  

 New consonant spellings: wh and ph 

 Words ending –y (/i:/ or /ɪ/)  
 
Year 2 

 The /dʒ/ sound spelt as ge and dge at the end of words, and sometimes spelt as g 
elsewhere in words before e, i and y  

 The /s/ sound spelt c before e, i and y  

 The /n/ sound spelt kn and (less often) gn at the beginning of words  

 The /a_ɪ/ sound spelt –y at the end of words  

 Adding –es to nouns and verbs ending in –y  

 Adding –ed, –ing, –er and –est to a root word ending in –y with a consonant before it. 
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 Adding –ed, –ing, –er and –est to a root word ending in –e with a consonant before it. 

 Adding –ing, –ed, –er, –est and –y to words of one syllable ending in a single consonant 
letter after a single vowel letter  

 The /ɹ/ sound spelt wr at the beginning of words  

 The /l/ or /əl/ sound spelt –le at the end of words  

 The /l/ or /əl/ sound spelt –el at the end of words  

 The /l/ or /əl/ sound spelt –al at the end of words  

 Words ending –il  

 The /ɔ:/ sound spelt a before l and ll 

 The /ʌ/ sound spelt o 

 The /i:/ sound spelt –ey  

 The /ɒ/ sound spelt a after w and qu 

 The / ɔ:/ sound spelt a after w 

 The /ʒ/ sound spelt s 

 Homophones and near-homophones  

 Common exception words 

 Words ending in –tion  

 The possessive apostrophe (singular nouns)  

 Contractions  
 
Year 3 
 

 Possessive apostrophe with singular and plural words  

 Homophones and near-homophones  

 Common exception words 

 The suffix –ly  

 The /ʌ/ sound spelt ou  

 More prefixes  

 Words with endings sounding like /ʒə/ or /tʃə/  

 Words with the /eɪ/ sound spelt ei, eigh, or ey  

 Adding suffixes beginning with vowel letters to words of more than one syllable  
 
Year 4 
 

 Endings which sound like /ʃən/, spelt –tion, -sion, -ssion and -cian 

 Common exception words 

 The suffixes –ation and -sion 

 The suffix -ous 

 More prefixes  

 The /ɪ/ sound spelt y elsewhere than at the end of words  

 Words with the /k/ sound spelt ch (Greek in origin)  

 Words with the /ʃ/ sound spelt ch (mostly French in origin)  

 Words ending with the /g/ sound spelt –gue and the /k/ sound spelt –que (French in origin)  
 

Year 5 
 

 Words containing the letter-string ough  

 Endings which sound like /ʃəs/ spelt –cious or -tious 

 Common exception words 

 Endings which sound like /ʃəl/  

 Homophones and near-homophones  

 Words ending in –ant, -ance, -ancy, -ent, -ence and –ency 

 Adding suffixes beginning with vowel letters to words ending in –fer  

 Words ending in –ible and -able 
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 Words ending in –ably and –ibly 

 Adding suffixes beginning with vowel letters to words ending in –fer  

 Words with the /i:/ sound spelt ei after c  
 
Year 6 
 

 Words with ‘silent’ letters (i.e. letters whose presence cannot be predicted from the 
pronunciation of the word)  

 Homophones and near-homophones  

 Common exception words 
 
The teaching of spelling (Lessons) 
 
Children from Y2 – Y6 use No Nonsense Spelling Scheme to learn spellings following the 
curriculum requirements and this scheme is supported by the use of Collins Treasure House 
Scheme, which also meets the requirements of the 2014 National Curriculum.  In addition to this, 
the key words from the National Curriculum word lists for the appropriate year-groups are taught 
and practised. 
 
The teaching sequence used in No Nonsense Spelling is as follows: 
 
Revisit - Activate prior knowledge/Revisit previous linked learning  
Teach - Introduce the new concept, Explain, Investigate, Model  
Practise - Individual/group work, Extend/explore the concept independently, Investigate, 
Generalise  
Apply and assess - Assess through independent application, Explain and demonstrate 
understanding 
 
In class, any opportunities to expand on and add to the No Nonsense planning, are taken.  
Children take part in games, interactive activities and partner support to consolidate their 
understanding. 
 
Spellings for Home 
 
FS2 and Year 1 – Synthetic phonics. Phonemes based on assessment using 
https://phonicstracker.com  
Year 2 – 5-10 Spellings Weekly 
Lower KS2 – Approximately 10 Spellings Weekly 
Upper KS2 – Approximately 10-20 Spellings Weekly 
 
The children in KS1 and 2 are tested weekly and spellings are assessed within writing too.  
Sometimes the assessments will be in the form of peer assessment or verbal assessment. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://phonicstracker.com/
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Spoken Language 
 
 
At Stanhope, oracy has a central place in our curriculum, reflecting the vital importance of spoken 
language in our pupils’ development. Pupils are supported to speak in Standard English at all 
times whilst at school. There are opportunities to talk right across the curriculum as this is 
recognised as being a key way in which pupils develop their learning.  
 
Pupils are supported to talk about their ideas, helping to consolidate their learning. In addition to 
making formal presentations and participating in debates, pupils are challenged to elaborate and 
explain clearly their understanding and ideas in all lessons. 
 
Opportunities to specifically develop these skills are planned for within the curriculum maps for 
English within each year group. 
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Handwriting 
  
Children begin their journey towards writing by making marks.  In the EYFS, children are given lots 
of opportunities to mark make using a variety of media and materials both indoors and outdoors on 
a small and large scale.  Children are given opportunities on a daily basis to engage in ‘dough 
disco’, ‘squiggle wiggle’ and other activities developing their gross motor skills. 
 
Fine motor control is promoted through finger gym activities, developing dexterity, strength, 
dominant hand and good pencil control.  Handwriting develops as children improve control over 
their bodies.  Children learn to write in the EYFS through a combination of adult-directed activities 
and child-initiated play.  Children are taught to write their own name, often their first words, when 
they are physically ready. 
 
In reception, the children are taught individual letter shapes and formation through the RWI 
sessions.  
 
 

Year 1 
 
Handwriting 
 

Pupils are taught to:  
 

 sit correctly at a table, holding a pencil comfortably and correctly   

 begin to form lower-case letters in the correct direction, starting and finishing in the right place   

 form capital letters   

 form digits 0-9    
 understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar 

ways) and to practise these.  
 

Notes and Guidance 

 

 Handwriting requires frequent and discrete, direct teaching.  
 Pupils should be able to form letters correctly and confidently.  
 The size of the writing implement (pencil, pen) should not be too large for a young pupil’s hand.  
 Whatever is being used should allow the pupil to hold it easily and correctly so that bad habits are 

avoided.  

 
Year 2 
 
Handwriting 
 

Pupils are taught to:  
 

 form lower-case letters of the correct size relative to one another   

 start using some of the diagonal and horizontal strokes needed to join letters and understand which 
letters, when adjacent to one another, are best left unjoined   

 write capital letters and digits of the correct size, orientation and relationship to one another and to 
lower case letters   

 use spacing between words that reflects the size of the letters.   

 
Notes and Guidance 

 
 Pupils should revise and practise correct letter formation frequently.  
 They should be taught to write with a joined style as soon as they can form letters securely with the 

correct orientation.  
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Year 3/4 
 
Handwriting 
 
Pupils are taught to:  
 

 use the diagonal and horizontal strokes that are needed to join letters and understand which letters, 
when adjacent to one another, are best left unjoined   

 increase the legibility, consistency and quality of their handwriting, e.g. by ensuring that the 
downstrokes of letters are parallel and equidistant; that lines of writing are spaced sufficiently so that 
the ascenders and descenders of letters do not touch.   

 
Notes and Guidance 
 

 Pupils should be using joined handwriting throughout their independent writing.  
 Handwriting should continue to be taught, with the aim of increasing the fluency with which pupils are 

able to write down what they want to say. This, in turn, will support their composition and spelling.  

 
Year 5/6 
 
Handwriting and presentation 
 
Pupils are taught to:  
 

 write legibly, fluently and with increasing speed by:  
 choosing which shape of a letter to use when given choices and deciding, as part of their personal 

style, whether or not to join specific letters  
 choosing the writing implement that is best suited for a task (e.g. quick notes, letters) 

 
Pupils will continue to practise handwriting and are encouraged to increase the speed of it, so that problems 
with forming letters do not get in the way of their writing down what they want to say. 
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Marking Guidelines 
 
Every day 
 
1) The teacher will mark at least one group with a quality mark from which children would 
respond to comments.  
 
2) The teaching assistant will mark the books from the group they have worked with, with 
brief comments and will feed back any issues or points raised from the work they have 
marked. 
 
3) Using success criteria one group may either peer mark or self mark. 
 
 
Marking policy 
 

 The class teacher will use a green highlighter to show what a child has done well.  
(Effective adjectives, fronted adverbials, correct punctuation etc.)  A comment could 
be written next to a green highlighted section to further explain but this is not a 
necessity. 

 

 Incorrect spellings (age appropriate) to be marked with a small red dot above the 
word.  The child will respond in green pen.  Writing the correct spelling in the margin 
of the line the incorrect word is located.  Children should use a dictionary where 
possible to find the correct spelling independently.  In Key Stage 1, for younger 
children, the teacher will write the correct spelling for the child to copy. 

 

 The work will be marked with the learning objective as the main focus. 
 

 Additional comments could be made for individual targets (E.g. A child who has not 
used the correct punctuation for speech) this will allow for bespoke support to help 
the child move forward. 

 

 Any advice for next steps or tasks set for the children will be marked with a rainbow 
crayon.  This is to allow children to instantly recognise that a response is needed. 

 

 Children will peer mark in black pen. 
 

 Children will edit and respond in green pen. 
 

 When self-assessing or peer-assessing, children will use yellow highlighters to 
show what they feel they have done well. 

 
We believe that verbal feedback is essential and this is an intrinsic part of our school 
ethos.  Pupils receive verbal feedback either individually, in small groups or as a class.  
This ensures that staff, are consistently assessing children’s progress and from this can 
quickly move learning forward.  Any work given verbal feedback is marked VF. 
 
 
G indicates the work was guided either with Teacher or Teaching Assistant. 


