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EYFS Profile 

Year 
Cohort 

(61) 
National 

South 

Tyneside 
SEN  PP  EAL  Male  

 

Female 

 

2016 73.8 69.3 68.0 16.7 53.8 100.0 67.6 77.8 

Year 
Cohort 

(62) 
National 

South 

Tyneside 
SEN  PP  EAL 

 

Male 

 

 

Female 

 

2017 77.0 - - 25.0 50.0 66.6 74.2 80.6 

2017 data headlines show an increase in the number of pupils achieving a Good Level of Development (GLD) by 

the end of their Reception year. This is expected to be above both National and South Tyneside averages. There 

remains a gender gap, with boys performing less well, however this has closed on our 2016 data. Two of our four 

Pupil Premium children have poor attendance and school is supporting families with this. All children currently 

on the SEN register for Reception are males. One EAL had no language on joining Reception class; he now 

receives extra support through EMTRAS and has made good progress from his starting point.  

Actions: 

 Further increase the number of boys achieving GLD. 

 Close the gap between disadvantaged pupils and all pupils, achieving GLD. 

 

End of Reception 

Teaching and Learning at St Aloysius 

We remain relentless in our determination to provide outstanding teaching and learning experiences for all of our 

children from Nursery to Year Six. The pupils of St Aloysius must be our motivation because they both deserve 

and have a right to, outstanding educational provision. A provision, which although sensitive to individual 

starting points, promotes self belief, ignites ambition and expects more from our children at all stages of their 

primary education and beyond. Children, from a very young age are naturally inquisitive and have a real thirst 

for learning and finding out new things; they want to really experience their education. What drives the 

development of teaching and learning at St Aloysius is the key principle that, just as we focus on engaging the 

learner in the Early Years, we too have a responsibility to extend this passion and excitement for learning far 

beyond the limitations of Nursery and Reception provision. In this sense, ensuring all children have access to a 

rich and exciting curriculum and one which develops them as critical and reflective learners is paramount.  

Staff across the federation are increasingly enthused to take risks, to do something differently and to see children 

as the drivers of their own learning. This has resulted in many exciting and engaging activities designed by staff 

for pupils. We were lucky this year to welcome 3 NQTs to our staff, each bringing energy and enthusiasm to an 

already very hard working and dedicated staff team.  

Teaching and learning at St Aloysius is monitored very closely and continuously developing to keep focused on 

current priorities. This will continue into 2017/18.  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

Year One Phonics Screening Year Two 

Year Cohort (59) National 
South 

Tyneside 
SEN (5) PP (8) 

EAL 

(3) 

Male 

(32) 

Female 

(27) 
16 children 

2016 83.1 77.0 76.0 60 87.5 100.0 81.8 85.2 100.0 

Year Cohort (61) National 
South 

Tyneside 

SEN 

(11) 
PP (13) EAL 

Male 

(34) 

Female 

(27) 
10 children 

2017 85 - - 36.4 61.5 100.0 82.4 88.8 80.0 

End of KS1 Data Headlines 2017 
 

Cohort:60 
National 

2016 

South 

Tyneside 

(2016) 

PP (9) SEN (5) EAL (2) Male (34) 
Female 

(26) 

Reading 
EXS + 85.0 74.0 78.3 77.8 60.0 100.0 85.3 84.6 

GDS 30.0 28.0 28.0 0.0 0.0 0.0 29.4 30.8 

Writing 
EXS + 78.0 65.0 71.5 66.7 60.0 100.0 73.5 84.6 

GDS 28.3 18.0 17.2 0.0 0.0 0.0 26.0 30.8 

Maths 
EXS + 85.0 73.0 77.0 88.9 80.0 50.0 85.3 84.6 

GDS 30.0 18.0 23.5 22.2 0.0 0.0 26.5 34.6 

 

Eng/Maths 

Combined 

EXS + 73.3   66.7 60.0 50.0 70.6 76.9 

GDS 23.3      20.6 26.9 

KS1 Data Headlines 

2017 data headlines are similar to 2016 with a slight rise in the number of children achieving GDS in writing.  

They are expected to be above both National and South Tyneside averages. Our disadvantaged pupils have 

performed slightly better than last year at the expected level, although not enough are yet reaching the greater 

depth standard. There is a gender gap for those children achieving age expected in writing, with boys performing 

less well. All children currently on the SEN register for Year 2 are males. The percentage of children achieving in 

English and Maths combined has risen.  

Actions: 

 Further address the gender gap in writing 

 Increase the number of disadvantaged achieving EXS+ in English. 

 Increase the number of disadvantaged achieving Greater Depth Standard in all areas.  

 Maintain the percentage of GDS for all children in all areas 

Phonics provision is highly effective and 2017 continues an increasing trend in the number of pupils passing the 

Phonics Screening. St Aloysius results are expected to be above both National and South Tyneside averages. Boys 

and girls perform similarly. 2017 results highlight a dip in the performance of our disadvantaged. This dip was 

predicted and has been monitored closely throughout the year. Additional resources and regular intervention have 

taken place for these children. Although rapid progress has been made in most cases, this was still insufficient to 

meet the threshold of the phonics screening. Two children did not meet the required standard after retesting in Year 

2, both are on our SEN and undergoing further assessment. Both pupils have made progress since testing in 2016. 

 Actions: 

 Continue targeted interventions into Year 3 for the 2 pupils identified and into Year 2 for those children who 

did not meet the phonics threshold. 

 Early identification of disadvantaged children at risk of falling behind in phonics. Timely and effective 

interventions in place from September. 

 

 



 

 

 

 

  

Our Disadvantaged Pupils  
Our disadvantaged children are 

tracked and monitored very carefully.  

 An individual action plan is 

written by the class teacher 

for each of our disadvantaged 

pupils. 

 

 Close analysis of data at 

regular points throughout the 

year determines tailored and 

timely interventions to be put 

in place, closing any gaps in 

learning quickly. 

 

 All staff are very proactive 

and know their children well. 

Additional daily support is 

offered as appropriate. 

 

 A mentoring system is now 

well established in KS1, 

targeting many of our 

disadvantaged children. 

 

 An exciting and vibrant 

curriculum is increasingly 

established to provide all 

children, but particularly the 

disadvantaged children, with 

real life experiences that will 

directly impact upon their 

learning.  

 

 Close partnership with 

parents is seen as vital. Many 

of our parents have been 

supported with improving 

attendance and punctuality. A 

small number of parents still 

require this ongoing support. 

 

 Early Help meetings a held 

regularly for a small number 

of out disadvantaged 

children. 

Actions: 

 Continue to address attendance and punctuality issues with 2 pupils in Reception/1 pupil in Year One and 3 pupils in Year 2. 

 Provide small group teaching for those children moving into Year 2.  

 Provide effective writing/spelling interventions in Year 3 for children moving from Year 2.  



 

  

Observations 

Spelling 

South Tyneside 

Spelling Bee 

Raising Attainment in Spelling 

Do we test it or do we teach it? 

 

Spelling Strategies: Investigating patterns, rules and conventions 

 

‘Children must become word detectives, engaged in an ongoing attempt to make sense of word patterns and their 

relationships to one another. Spelling ‘rules’ are not dictated by the teacher for children to memorise, rather, 

spelling patterns and generalisations are discovered by children’                                

Diane Henry Leipzig 

 

Spelling Strategies: Building Pupils’ Self Image As Spellers 

 

‘The most severe spelling problem children can have does not concern the number of spelling errors they make. 

The greatest problem comes when a child draws the conclusion that being a poor speller is the same as being a 

poor writer.’                          

Jo Phenix 

 

Cathlin Barratt: Masters Research to begin in September 2017 

 

Cathlin’s masters research is focused on finding the most strategies for teaching spelling to low ability children in 

Year 5/6. It will include a comparison between the traditional Look, Cover, Write and Check method with an 

alternative way of learning spelling which incorporates a process of learning through the meaning of words. 

 

Monitoring and evaluation procedures remain strong. Over the course of the year each class teacher has had 

three formal observations: Maths, Topic and RE. A full book scrutiny takes place at the same time, involving a 

team of leaders. This provides an invaluable insight into the learning across the curriculum and most crucially 

the progress over time within subjects.  

Key points to note: 

 Our children from Nur-Y6 increasingly enjoy a rich, vibrant and purposeful curriculum. 

 Children enjoy their learning and love talking about what they are doing. They do so confidently. 

 Teacher expectations are paramount to the work that the children produce. 

 Feedback and marking, although developing, is far more matched to learning targets of individuals. 



 

 

  

Reading 

Reading is an area of focus moving into 2017/18. 

The expectations of the national curriculum put 

demands both on fluency with ‘word level reading’ 

but also with ‘language comprehension’. Both must 

be allocated sufficient weighting within our school 

reading curriculum overall.  

The Simple View of Reading: 

 

 

 

 

 

Successful Reading = Reading for Meaning 

Decoding Language 

Comprehension 

Our Disadvantaged Children and Reading 

Typically our disadvantaged children do tend to achieve less well than other pupils. Our priority must be to do 

everything we can to close this gap more quickly. To achieve the most fluency with reading a child must go beyond 

simply being able to read the words on the page and rather in some sense relate to them. What is really important is 

what children bring to a page of text, in so far as their own experiences and general knowledge. Reading 

comprehension requires a high standard of knowledge based inference.  

i.e. Peter pedalled hard but could not reach the top of the hill – What was Peter riding? 

There is no one magic way to improve comprehension but we must strive for a consistency of approach and an 

attention to detail. We do this through: 

 An explicit teaching of new vocabulary and specific inference skills. Children who are struggling often do 

not have the tools to help them to be able to succeed. Vocabulary is critical to reading. 

 Bringing texts to life and planning time for children to think about what they understand as a reader 

(metacognition) is paramount to reading for meaning.  Children checking for themselves that there are no 

gaps in their understanding. 

 Being mindful of those who have good word reading skills yet poor comprehension. They risk going 

unnoticed.  

 Establishing reading mentors whereby older children support and challenge their younger peers.  

 Use reading volunteers as a non-threatening extra boost for reading comprehension.  

As well as this we need to develop a motivation for children to want to read. We need children to view books as both 

an escape and an education. We have to get children reading more and enjoying it more by: 

 Re-launching our Home Reading System                                                                                                                    

and updating our home readers. 

 Developing inviting reading spaces in                                                                                                                    

classrooms and around school. 

 Running workshops to involve parents. 

 Organising termly celebration events.                                                                                                                      



  

Primary Writing Project 

Recent Teaching and Learning CPD 

Maths with Numicon: NF, VW, AHo, LC, AF, CB, SL, APenn, AWr, MS, DD 

Philosophy for Children (P4C) – (CGuy) 

Inspiring Writing: A New Narrative (VJ/NF) 

Reading Matters Conference, Bradford – (KF) 

TT Education: Raising Attainment in Reading – (KF) 

Primary Writing Project Core Group Meeting – (KF/SR/AH/NF) 

 

The Primary Writing Project (PWP) is designed to help schools to implement a Talk for Writing approach at a 

whole school level, by providing support and training over a sustained period of time. Schools embarking on the 

project should see it as a long term investment to improve standards in reading and writing. In addition, due to 

the creation of a core project group within school, the programme aims to develop sustainable improvement 

through leadership to improve the quality of teaching across the whole school.  

We are placed in a school partnership with 8 schools. The PWP project provides training and resources carefully 

aligned to the requirements of the National Curriculum to; 

 Secure high quality teaching across the school; 

 Help schools to develop strong school wide systems to sustain improvements – developing the school 

culture.  

The aim of the project is to motivate children and teachers as readers and writers, deepening understanding and 

refining skills so that children make good progress and standards are raised. The programme is grounded in the 

process of shared writing with a systematic focus on securing the basics of handwriting, phonics, spelling and 

grammar in relation to what the children need to be successful in the text type being taught. The PWP is a 

process not a product.   

 Learning to read and write: The three I’s… 

 Imitation: Oral language patterns spoke, read and 

processed to become part of children’s generative 

language competence. 

 Innovations: Adapting known texts in a variety of ways 

to create new versions. Initially modelled by the class 

teacher with focused feedback.  

 Inventions: Ability to draw upon growing repertoire of 

text structures, writers toolkits, language experiences and 

ideas to write independently and creatively. 

Impact: To feed into the 

action plan to improve 

reading experiences and 

outcomes moving 

forward.  



 

Future Priorities 

School to School Support 

The end of year report format ensures: 

 personal, interesting reports which demonstrate that we know the 

children and celebrate their achievement this year. 

 content is supportive, honest and evaluative. Generic 

commentary will provide the description of the year, leaving staff 

to focus on evaluating children’s progress and achievements. 

 Pupil profile grading will be included to create a picture of 

children’s general attitude to learning. 

 Children’s age related judgements will be reported for most 

subjects.  

 

St Aloysius Primary School 

  

ANNUAL REPORT FOR PARENTS 

  

2016-2017 

  

Year 2 

  

 
 
 

 
 

Child’s Name: Holly Elliott    

 

End of Year Reports 

Our School to School Support at St Michael’s is reaching the end of its second term. 

Progress at St Michael’s has been rapid, helped by the readily available systems and 

procedures which we have developed at St Aloysius over recent years. We have been 

able to provide a ‘St Aloysius’ model, whereby raised teacher expectations, a 

consistency of approach and a determination to offer outstanding provision for our 

children has worked to improve progress.  

The two schools have further established their links, not solely in a supportive role but 

also in a collaborative sense. Both schools have a school improvement focus on reading 

and writing next year, which creates many opportunities for developing an effective but 

shared approach.  

 All teaching is at least good, with the majority outstanding:                                                             

 Ensure all learning is matched to the pupils’ needs and that the pace of the lesson supports learning  

 Maintain high expectations of all pupils, with clear relevance to the national curriculum, so that children 

know how to make further progress 

 Extend the impact of teacher feedback, during lessons and within books 

 

 Monitor and evaluate our SEN provision to ensure all children are making at least expected progress from 

their starting points and that those children who are working below age expectations catch up more quickly  

 Continue to embed daily interventions, which are effectively monitored and well-paced. 

 

 Improve the outcomes for children with reading, especially for disadvantaged children: 

 Update current home school reading systems, including reading reward scheme. 

 Apply a ‘teach it’ rather than ‘test it’ model 

 Highlight the impact of reading through to writing, through engagement with the Primary Writing Project. 

 Ignite a pleasure for reading through whole school events and well planned reading areas.  

 

 Continue to develop a rich and vibrant learning environment, within classrooms and around school. 

 Ensure displays are purposeful, engaging, celebratory and used effectively. 

 Common displays and incentives are displayed across all classes to recognise consistency.  

 


